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This talk:

1) Focuses on the ‘multilingual turn’ in (language) education.

2) Argues that testing and assessment continue to be monolingual 
enterprises and attempts to explain why. 

3) Makes reference to projects concerned with the design/use of 
multilingual testing and assessment tools and instruments 

4) Discusses the concept of Mediation as an aspect of plurilingual 
competence, as defined by the CEFR (2018)

5) Presents, as an example of “best practice”, a multilingual 
proficiency testing project using cross-linguistic mediation tasks

6) Presents sample test tasks and will hopefully get the audience 
involved in task analysis.

B
e
ss

ie
 D

e
n

d
ri

n
o
s

5
/8

/2
0

1
9



Dominant views of language
• Language as an autonomous, self-contained system of form and 

meaning. A ‘separatist’ view of language, linked to:
 the nation state construct  
 the nexus between language and national identity
 the compartmentalization of languages in teaching, learning and 

assessment.

• Language didactic approaches and models of the 20th c. were meant:
 to secure monolingual environments and facilitate linguistic and 

cultural homogenization 
 to create a ‘cultural island’ of the foreign language classroom, 

preventing the use of L1 and language contact general. 
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The age of multilingualism 
• Multilingualism was, in the past, the natural social order in areas of the 

world where there was language contact between populations 
(cohabitation, trade, conquest, etc.) 

• People and communities have been using multiple languages, dialects, and 
genres for centuries. 

• Historians also document multilingual texts, produced by and for people 
with bi- or multilingual repertoires (though earlier research tends to display 
a monolingual bias).

• Today in our globalized world of information technology there are more 
opportunities than ever before for:
 communication and interaction between people across the globe
 increased rate of information acquisition and exchange across national, 

linguistic and cultural borders
 intensified mobility and migration (for the affluent and people in distress) 
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The “multilingual turn”  in education 

• Societies are (officially or unofficially) multilingual in today’s globalized 
world, with accelerated mobility and consequently linguistically diverse 
classrooms.

• These social conditions have prompted the so-called “multilingual turn” in 
(language) education.

• In the EU context, in particular, where multilingualism is promoted as ‘a 
powerful symbol of Europe’s aspiration to be united in diversity’ and as a 
basic factor for ‘mobility, employability and growth’, the right of all pupils 
to learn more than two foreign languages in school is an agreed upon 
policy, and the provision of support to multilingual classrooms is viewed 
as a priority. 
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Multilingualism in European education 

• Despite institutionalised multilingualism in Europe, 

 societies are still largely bound to monolingual ideologies (linked to 
nationalist and ethnicist ideals)

 schools are still attached to their single language policies

 pedagogic approaches continue to be largely based on the linguistic 
purism creed, connected to the “one language-one-nation” political 
principal and to theories of linguistic-cultural homogenization. 

• However, there is gradual change in some European states where one 
finds interesting examples of immersion bi- or multilingual, new 
languages curricula and multilingual pedagogies. 
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EU policies on multilingual education 

• In this context, the European Commission is:

 recommending a new comprehensive approach to language education,

 supporting multilingual classrooms, 

 helping the alignment of new language curricula to the CEFR and 
promoting learners’ plurilingual competence, 

 advocating whole-school language policies, language across the 
curriculum, CLIL and pluralistic didactic approaches, in line with CoE
proposals,

 considering principles of multilingual pedagogies leading to plurilingual 
and pluricultural education. 
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Monolingual testing and assessment

• One aspect of (language) education that remains exclusively monolingual 
in most cases is testing and assessment:

 Classroom assessment activities and test tasks, school language examinations 
and high-stakes (language proficiency) testing are exclusively monolingual. 

 They are all designed to measure the competences and skills that learners have 
developed in one language at a time, to evaluate what monolinguals 
can/cannot do. 

• There are very few examples of bilingual tools and instruments emerging 
in local contexts responding to specific contextual needs. 

B
e
ss

ie
 D

e
n

d
ri

n
o
s

5
/8

/2
0

1
9



Why monolingual testing and assessment?

• The reasons are many, including that:

 bi- or multilingual assessment and testing are more challenging than bi-and 
multilingual teaching, given demands of the former for psychometric accuracy, validity 
and reliability of measurement

 there are no education policies or curricular requirements favouring multilingual 
testing and assessment

 there is a serious insufficiency of evidence-based research arguing in favour of the 
positive backwash effect of multilingual testing and assessment on education for the 
development of plurilingualism and for language-fair evaluation of bi- or multilingual 
learners

 (language) teachers still believe in the separation of languages in the educational 
system, plus they know not how to assess language skills or content knowledge using 
languages, dialects, discourses and semiotic modes in combination with one another 

 language testing and assessment has been modeled after the exam batteries and 
instruments designed by the international conglomerates which consistently downplay 
the politically powerful role of testing and conceal the symbolic and economic profit of 
international language proficiency testing which is unavoidably monolingual.
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(G)local testing and multilingualism

• Globalization critique has had the side effect of doubting the 
effectiveness of internationalized methods and products and 
questioning the value of the ‘one-size fits all’ approach adopted by 
international tests. 

• Glocal or local proficiency testing, on the contrary, advocate the 
importance of including local content, norms and values into teaching 
materials and tests, and they are better suited for the use of more 
than one language. 
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Washback effect of assessment 

• Given the washback effect of assessment on teaching and learning and 
the control that tests have over (re)defining knowledge, changes in 
language teaching require changes in language testing and assessment.
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Assessment - testing - evaluation
• In the context of language teaching and learning, assessment refers to 

the act of systematically collecting information about learners’ 
knowledge and competences, and making judgements or evaluating 
about them.

• Evaluation, in other words, is judgmental and is prompted by the 
question “What is it that has been learnt”; “What is it that one can do”? 
Through evaluation we usually assign grades or scores which means that 
some form of measurement is involved too, since evaluation also 
answers the “how well” questions. 

• Assessment devices include tests and exams, that require the 
assignment of grades or scores, but there are many other ways of 
assessing and rating learners’ knowledge and abilities. 
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Research linked to multilingual testing/assessment 

• The research projects, slowly surfacing around the world involve use or 
some form of experimentation, trialling of bi-and multilingual 
instruments designed to fulfil a socially informed educational purpose 
or perhaps justify a socially, politically and ideologically based 
theoretical assumption.

• Publication of project design and or results brings to light useful 
practical ideas about how to develop valid multilingual testing and 
assessment tools, and and how these may impact language (literacy) 
education. 
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Research project classification
• The multilingual testing and assessment projects Investigated were 

classified by me as followed, motivated by the social or educational 
purpose each project is to fulfil: 

1) Fairer testing and assessment in multilingual environments

2) Providing proof of bi- multilingual competence

3) Assessing multilingual competence to support minority languages

4) Assessment for plurilingual competence 
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For referenced information about the projects in each of these categories 
and further discussion on the issue of multilingual testing and assessment 
see the position paper which can be accessed from the ECSPM website at: 
http://ecspm.org/wp-content/uploads/2019/03/MultiTest.pdf

http://ecspm.org/wp-content/uploads/2019/03/MultiTest.pdf


Assessment in multilingual classes

• Projects included in this category: 

 attempt to document the belief that bi- or multilingual learners are 
disadvantaged by assessment destined for monolinguals, 

 are based on the assumption that if bi- or multilingual learners are linguistically 
accommodated, when their language competences and/or subject-related 
knowledge is being assessed,
 the devices used will exhibit greater validity  
 the assessment results will be fairer  

 provide context-related proof that multilingual assessment is required for 
reasons of social justice and equity in multilingual classes, as it contributes to 
higher scores on academic tasks and more accurately reflects the knowledge of 
multilingual test takers.  

 More information at: http://ecspm.org/wp-content/uploads/2019/03/MultiTest.pdf
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Assessing multilingual competence

• More than one language has been used for testing and assessment instruments 
developed to document test-takers’ ability to use two or more languages in 
combination for professional purposes. These include:

 tests devised for job applicants wishing to secure position at a place where 
bilingual competence is a desired qualification 

 assessment tasks for the appraisal of teachers’ pedagogic use of plurilingual 
practices – an experimental study indicating that pre-service NNS  foreign 
language teachers perform better on the multilingual task than the monolingual 
task (and that integrating multilingual resources within assessment design can 
allow test-takers to demonstrate more complex or high-order thinking skills in 
the language they are learning)

 assessment of the efficacy of a teacher preparation programme aiming at 
producing multi-competent and multi-vocal teachers (using translanguaging
techniques). 

 More information at: http://ecspm.org/wp-content/uploads/2019/03/MultiTest.pdf
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Assessment for minority languages
• In the projects of this category, multilingual assessment is viewed as a means 

for enhancing multilingual pedagogies and plurilingual education, ultimately 
aiming to support minority languages being marginalized by the dominant 
language. 

• Examples:
 Project conducted in the Basque Country, aiming to develop learners’ 

language and metalinguistic awareness by integrating and relating Basque, 
Spanish and English, through assessing their writing skills in the three 
languages.

 Project involving the use of Welsh and English in alternating mode for 
different parts the same pedagogical activity in different school subjects 
(using ideas from translanguaging pedagogies), in order to promote 
understanding of the content of a school subject and at the same time help 
the development of the weaker language. 

More information at: http://ecspm.org/wp-content/uploads/2019/03/MultiTest.pdf
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Assessment for plurilingualism

Defining plurilingualism: 

• According to the CEFR (p.168): “Plurilingual and pluricultural 
competence are not … the superposition or juxtaposition of distinct 
competences, but rather as the existence of a complex or even 
composite competence on which the user may draw.”

• Plurilingualism involves learners’ ability to communicate using their 
entire linguistic repertoire, creating meanings using all of their 
semiotic resources (not separately but in combination with one 
another as in the case of translaguaging and cross-linguistic 
mediation).
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Defining plurilingual competence
• It involves the ability to:

 switch (or translanguage) from one language or dialect to another,  
from one discourse or genre to another

 express oneself in one language and understand the other (as in  inter-
comprehension events)

 call upon the knowledge of several languages to make sense of a text 
(oral or written)

 recognize and use words from a common international store
 mediate between individuals and texts according to the task at hand
 experiment with alternative forms of expression in different languages 

and language varieties
 exploit all available semiotic modes to create contextually appropriate 

meanings.
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Focusing on mediation
• Being able to linguistically mediate is one of the important aspects 

of plurilingual competence and this is why leveled descriptors have 
been developed and published in the CEFR Companion (2018), 
according to which (p. 103):
 In mediation, the user/learner acts as a social agent who creates 

bridges and helps to construct and convey meaning, sometimes within 
the same language, sometimes from one language to another 

 The focus is on the role of language in processes like creating the space 
and conditions for communicating and/or learning, collaborating to 
construct new meaning, encouraging others to construct or understand 
new meaning, and passing on new information in an appropriate form. 

 The context can be social, pedagogic, cultural, linguistic or professional.
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Further on mediation
• Mediation refers to linguistic, social, and  cultural  processes by which 

people create conditions  for communication and cooperation or 
defuse delicate situations  and  tensions that may arise. It involves 
cognitive and emotional intelligence, as well as empathy. 

• One may mediate within the same language (intra-linguistic mediation) 
or across different languages (cross-linguistic mediation). 

• The leveled descriptors for mediation in the CEFR Companion are 
presented in three groups: (a) Mediating a text; (b) Mediating concepts; 
(c) Mediating communication.

• The CEFR Companion also includes descriptions of mediation strategies. B
e
ss

ie
 D

e
n

d
ri

n
o
s

5
/8

/2
0

1
9



B
e
ss

ie
 D

e
n

d
ri

n
o
s

5
/8

/2
0

1
9



Testing mediation 
• A language proficiency testing system that includes oral and written 

cross-linguistic mediation tasks is the multilingual examination suite for 
Greek learners of English, French, German, Italian, Spanish and Turkish, 
on the 6 level scale of the CoE. 

• The mediation test tasks require learners to relay information, for a 
specific communicative purpose, from a source text in one language 
(Greek) in another text in the target language. 

• In the context of this ‘glocal’ proficiency examination suite, known as 
the KPG (https://rcel2.enl.uoa.gr/kpg/en_index.htm), the exams for 
all languages are produced by expert teams at the two universities 
involved in this national project – NKUA and AUTH. B
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The KPG examination system
• It has been developed on the basis of common:

 proficiency scaling which has been aligned to the 6 level scale of the CoE
 illustrative descriptors calibrated and aligned to the CEFR, but 
 there are also accompanying criterial features across languages
 views of language-in-use and communication as a semiotic system.

• It operates within a multilingual framework, as it is based on a generic (portable 
across languages) methodological framework, suitable for describing language 
performance across proficiency levels. 

• Across languages, the exams:
 test common knowledge, competences and strategies
 abide by common evaluation criteria  
 use a common test-task typology B

e
ss

ie
 D

e
n

d
ri

n
o
s

5
/8

/2
0

1
9



Examples of KPG test tasks

Testing reception
Reading comprehension & Language awareness

Listening comprehension
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Reading comprehension (French B2)
Multiple choice (MC)-tick
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Reading comprehension (German C1)
Multiple choice (MC)-tick
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Reading comprehension (English C2)
Multiple choice (MC)-tick
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Language awareness (Italian C1)
Multiple match-insert missing item
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Language awareness (Spanish A2) 
Matching-drag-’n-drop (Q&A)
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Language awareness (English B1)
Fill in - write in a word
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Language awareness (German A1) 
Match-drag’n-drop
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Language awareness (English B1)
writing in a word
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Listening comprehension (A1) 
Multiple match (drag-’n-drop letter/number)
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Listening comprehension (Italian B1) 
Multiple match (drag-’n-drop letter/number)
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Examples of KPG test tasks

Testing production
Speaking & oral  interact ion

Writ ing & wri t ing interact ion
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Speaking task (German B1)

Diese Fotos stammen aus Ihrem elektronischen 

Familienalbum. Welche Personen sind auf den 

Fotos abgebildet? Wann und warum wurde jedes 

einzelne Foto gemacht? 
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Speaking task (Italian B2)

A tuo parere, prima della ripresa 
di queste due fotografie, che cosa 
può essere accaduto? E cosa 
hanno in comune i due 
avvenimenti?
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Speaking task (Spanish B2)

Dinos cómo crees que se sienten estas
personas y por qué.
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Writing task (French B2)
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Writing task (Spanish A2)

Escribe un e-mail (60-70 
palabras) a tu amiga Valentina 
para hablarle de un bonito 
lugar de tu ciudad donde 
estuviste ayer. Cuéntale:
1. Qué tipo de lugar era
2. Dónde está exactamente
3. Qué hiciste allí
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Writing task (English A1)
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Testing mediation
Oral  mediat ion

Writ ten mediation
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Mediation in the KPG exams
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function as mediators:
• across two languages (from Greek to the target language) 
• within the same language (often from one mode, genre, register or style to another). 

From B1 to C2 level, test tasks for oral and written mediation are used and require that 
candidates have the necessary literacy in the target language: 
• to understand multimodal (source) texts in Greek
• to select salient information from the source text, according to the task at hand 
• to relay information from the source text in the target language

The official language of schooling (Greek) is used at A1 and A2 levels
• to facilitate understanding of task instructions and the context of situation
• for traslanguaging purposes (text in target language questions in Greek)
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Bessie Dendrinos
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Mediation according to the KPG
• It involves the following steps: 

 Developing an understanding of the communication problem by employing socio-
cultural knowledge and experiences, communication skills and one’s language 
resources (in two or more languages)

 Deciding in advance what type of intervention is needed mainly by considering 
interlocutors’ needs

 Listening to or reading the source text with the purpose of locating the piece(s) of 
information or message(s) which are to be relayed

 Recalling pieces of information and/or drawing upon the gist of the source text(s) 
to frame the new text

 Deciding upon what to relay and plan input

 Planning how the target text is to be formulated

 Entering a meaning making process as the target text is being articulated

 Negotiating meaning with interlocutor.    
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What KPG mediation requires
Depending on the mediation task, which is always context specific, the 
requirements are:

• Socio-cultural and discourse awareness 
 Lifeworld knowledge 
 Knowledge of how two languages (discourse, genre, text) operate 
 (Critical) language awareness 
 Awareness of the grammar of visual design 
 (Inter) cultural awareness 

• Literacies
 School literacy 
 Social literacy  
 Practical literacy
 Test-taking literacy 

and more…
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Bessie Dendrinos

Communicative competence(s)
▪ Linguistic competence 
▪ Sociolinguistic competence 
▪ Discourse competence 

▪ Strategic competence

Cognitive skills

Social skills

▪ To read between the lines 
▪ To select pertinent information 
▪ To retain and recall information for use in a new context 
▪ To combine prior knowledge and experience with new information 
▪ To combine information from a variety of source texts 
▪ To solve a problem, a mystery, a query 
▪ To predict, guess, foresee, infer, make a hypothesis, come to a conclusion 

▪ To recognize the interlocutor’s communicative need
▪ To facilitate the process of communication (by relaying the info in different form or mode, interpret 

message, explain, elaborate, define, etc.) 
▪ Negotiate information by adjusting effectiveness, efficiency and relevance to the context of situation

5/8/2019



Examples of KPG test tasks

Oral mediation 
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The task: Imagine that I am your English friend who heard friends talking 

about this Greek actress’s humour. I’m wondering who she is. Use the 

information from the text and explain who she is.

EΦΗ ΠΑΠΑΘΕΟΔΩΡΟΥ

Αν και το ευρύ κοινό τη γνώρισε φέτος, ως Θεοπούλα, η Έφη Παπαθεοδώρου έχει

διανύσει πολύ δρόμο μέχρι να φτάσει στο... “Παρά Πέντε”. Στο δρόμο την αναγνωρίζουν

αμέσως. Την πλησιάζουν για να της μιλήσουν. Είναι, άλλωστε, ένα από τα τηλεοπτικά

πρόσωπα της χρονιάς που το κοινό συμπαθεί ιδιαίτερα. Είναι αλήθεια ότι οι

περισσότεροι τη γνωρίζουν με το τηλεοπτικό της όνομα –Θεοπούλα. Αυτός ο ρόλος της

χάρισε δημοτικότητα. Γεγονός, όμως, είναι και ότι η Έφη Παπαθεοδώρου δεν

προσγειώθηκε με αλεξίπτωτο στην τηλεόραση.

Έχει μια πορεία στο θέατρο και τον κινηματογράφο που θα ζήλευαν πολλοί. Γεννήθηκε

στην Αθήνα και προσφέρει εδώ και 40 ολόκληρα χρόνια την γνώση και το ταλέντο της

στο θέατρο, τον κινηματογράφο και στην τηλεόραση – της Ελλάδας και του εξωτερικού

(πρόσφατα μάλιστα συνεργάστηκε με το BBC). Ήταν μαθήτρια του Ροντήρη και σε νεαρή

ακόμη ηλικία μαζί με τις αδερφές της δημιουργούσαν ερασιτεχνικές παραστάσεις. Η

πρώτη της μεγάλη θεατρική παράσταση ήταν η Ηλέκτρα. Ωστόσο, η Έφη

Παπαθεοδώρου έχει διδάξει Αγγλικά και σπούδασε πιάνο.
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Task analysis

This cross linguistic oral mediation task requires that candidates:
▪ use pertinent information from the source text in one 

language and a specific genre /text type, to form a message 
in another language and genre and deliver it in a different 
channel of communication.

To perform successfully, candidates must have:
▪ cognitive skills to evaluate information and select that which 

is suitable for the context of situation
▪ literacy to extract salient points for task completion
▪ sociolinguistic competence to form a message bearing the 

generic features required
▪ linguistic competence to create a meaningful message
▪ strategic competence to form the message with the 

resources available to him/her 
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The test tasks

TASK 1

Imagine I am your Italian friend who wants to lose weight. Using 
information from the text, tell me what types of food I should eat. 

TASK 2

Imagine I am your German friend, who works too many hours but 
tries to keep fit. Using information from the text, give me advice.
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Task analysis

Both tasks tasks require that candidates use a source 

text in Greek in order to extract pertinent information 

and form a message in English.

To perform successfully in each of the two tasks, 

candidates must focus on different bits of information 

in the source text and relay selected information in 

ways that suit the needs of each interlocutor.

▪ In Task 1, the candidate is expected to give 

instructions to someone who wants to lose weight, 

tell him or her what s/he should or shouldn’t do.

▪ In Task 2, the candidate is expected to give advice

to a friend who just wants to keep fit and needs 

his/her strength. 
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C1 oral mediation
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The test tasks
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TASK 2

Exchange information from your texts with your partner and together 

decide on the two most unusual customs to write about for the 

special Christmas issue of your school/ local newspaper/magazine.

TASK 1

Imagine that you and your partner are planning a trip for the 

Christmas and New Year holidays. Exchange information from your 

texts and decide about the most interesting New Year’s celebration. 

This decision will also help you decide which country you might visit.
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TASK ANALYSIS

The two different oral mediation tasks, involve candidates in interaction 

and negotiation. The ultimate goal in each instance is for them to reach 

a common decision.

Both tasks require that candidates have: 

▪ intercultural awareness

▪ lifeworld knowledge

▪ social and practical literacy

▪ reading skills to extract pertinent points for their decision

▪ cognitive skills for selection of suitable information and for 

decision making 

▪ linguistic competence to relay information accurately

▪ sociolinguistic competence to relay the appropriate information in 

ways suitable for the context of situation and the task at hand

▪ conversational skills to introduce a topic, take turns, to keep the 

floor when needed or to turn it over to the other 
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Examples of KPG test tasks

Written mediation 
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The test tasks 
B1 level test task

Using information from the text, write a news item (80 words) for your 
school English e-newspaper informing readers about the “Floating 
Bookshop”.

B2 level test task

Imagine you live and go to school on the island of Rhodes. Your English 
teacher asked you to write a text, using information from the article above. 
Make a written proposal (100 words), suggesting that the local 
community create a floating bookstore for the residents and tourists of the 
Dodecanese, and explain why you think this is a great idea. 
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C1 & C2 level test tasks
Using information from the text, write an entry (about 300 words) for an 
electronic encyclopaedia – the section on “Famous scientists”: 

• Provide factual information about Dimitris Nanopoulos (C1 level)

• Explain why he’s considered to be one of the “famous Greeks” (C2 level)
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B2 level source text
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The test task

Use the information in the newspaper article to help you write a short 

report (150 words) about what Greeks think of their educational 
system. This report is for a website conducting a survey on what 
European citizens think is wrong with the educational system of their 
country. 

 Begin your report like this: According to a recent opinion poll…

 End it by stating your own opinion about education in Greece.
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TASK ANALYSIS 

The B2 level cross linguistic written mediation task requires that 
candidates:

▪ understand the information in this multimodal text and to use it 
creatively to produce a text of a different genre suitable for the 
context of situation.

To perform the task successfully, candidates should have:
▪ the multimodal competence to produce a text which reports 

what different groups of people think about various issues 
concerning education 

▪ the cognitive skills to relate their personal opinion on the topic 
with  those of others 

▪ the discourse skills to write a conclusion which includes their 
personal opinion on the issue

▪ the sociolinguistic competence to create a meaningful report 
relaying the information in the source text in a way that is 
appropriate for the context of situation 

▪ strategic competence to avoid superfluous information and to 
use their language resources to produce the report.
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Mediation strategies

Analysis by Maria Stathopoulou



Mediation strategies task requirements

Use the information in the newspaper text to help you write a short report (150
words) about what Greeks think of their educational system. This report is for a
website conducting a survey on what European citizens think is wrong with the
educational system of their country. Begin your report like this: According to a
recent opinion poll… & End it by stating your own opinion about education in
Greece.

Turning information 

of a  percentage 

table into a 

continuous  text

Creative blend of 

lifeworld knowledge & 

textual information
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Textual analysis mediation strategies   

[…] According to a recent opinion poll, the number of problems, which 
are said to exist in the educational system, by 6.500 people between 20-
45 years old, who were interviewed, are absolutely worrying.

A large majority of the people being interviewed believe that school 
education doesn’t prepare suitably the youngsters, in order to be able to 
fend for themselves in our days.  In addition, the state and the politicians 
don’t support the educational system as much as they should.  
Furthermore, a lot of people think that the teachers are not payed enough 
and as a consequence, they are not productive during the lessons.  As a 
result, the lessons get boring for the students and so they don’t study.  
This results in not having the nessecary knowledge required for their 
future education or for a future job.  Finally, retraining programms for 
teachers are not supported and as a result, they keep holding of their 
conservative ways of teaching [….]
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Imagine you are part of a team 

preparing the WHAT’S ON guide for 

English-speaking visitors in your city. 

Use the information from “Athinorama’ 

to write a text in English (about 150 

words) recommending two films for 

children and two for teenagers. 

Mediation strategies task requirements
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Textual analysis for mediation strategies 

[…] A film, for those who like comedies, is 
“Hairspray”, which is about a fat girl, trying to become 
famous in the 60s. 
Another movie worth seeing is Spiderman 3. It is a fast 
pace action movie with an unexpected plot. 
Spiderman’s peaceful life changes when something 
has a bad effect on him. Moreover he gains an enemy, 
Sandman, who also wants to destroy him.

If you want something with quality and enjoyness for 

your kid to watch, then you must not lose the 

following:

The first film is Ratatouie in which a small rat named 

Remi gets into great trouble and into great adventures 

when he is forced to live his home. Finally, an exciting 

movie named Happy Feet is now playing. In this film, 

mumble, a small penguin, different from all his other 

friends, tries to find real love in a dangerous world. 

Summarizing

• (topic sentence 

inserted + main 

ideas)

Summarizing
• topic sentence 

– relaying gist 
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Using information from the text below, write a text of advice (150 words) to appear in your school paper. Tell 

your peers what they should and shouldn’t do to avoid internet addiction.

Σύμφωνα με τη γνωστή 

ιστοσελίδα 

www.netaddict.com, τα 

άτομα που έχουν εξάρτηση 

είναι αυτά που έχουν 

απαντήσει «συχνά» ή 

«συνέχεια» στις 

περισσότερες από τις 

παρακάτω ερωτήσεις. 

Ανήκετε μήπως κι εσείς σε 

αυτά? Αν ναι, δεν έχετε 

παρά να αλλάξετε 

συνήθειες!

▪ Ασχολείστε με το Ίντερνετ πάνω από 3-4

ώρες την ημέρα;

▪ Παραμελείτε τη σχολική σας εργασία ή τις

δουλειές σας για να είσαστε online;

▪ Πόσο συχνά ελέγχετε το e-mail σας;

▪ Προτιμάτε να μείνετε σπίτι ακόμη κι όταν 

μπορείτε να βγείτε με φίλους, να πάτε σπίτι 

τους ή να μιλήσετε μαζί τους στο τηλέφωνο;

▪ Μένετε πολύ μόνος ή μόνη στο δωμάτιό σας 

παίζοντας με το κομπιούτερ;

▪ Έχετε λαχτάρα να ξανασυνδεθείτε με το 

Ίντερνετ, όταν είστε «εκτός»;

▪ Eκνευρίζεστε όταν μπαίνουν χρονικά όρια 

χρήσης του Ίντερνετ;

▪ Eίστε κακόκεφοι όσο είστε offline;

Μάθετε αν είστε εξαρτημένοι από 

το Ίντερνετ 

Mediation strategies task requirements
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Textual analysis for mediation strategies 

Are you a net addict and you don’t want to be? You can be helped by 
reading this article. It’s a text of advice which can help you.  Everything 
you can do if you don’t want to be addicted to the Internet it’s here. 

First you shouldn’t play more than 3 hours a day. Try to do something 
else. Another good idea is to get out with your friends instead of playing 
all day. Try to be with other people and talk. Don’t stay alone many hours. 
When you come home after school, rest and do your homework. After that 
you can play. You can also take up a hobby so hat you don’t have many 
time to play computer. You should make a deal with your parents too. If 
you had done your homework all week you could play more time at the 
weekend.

To sum up, try to communicate with people and follow this advice. 
Change now before it’s too late! Don’t be addicted as many others are.
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Mediation strategies not required by the task  

Are you a net addict and you don’t want to be? You can 
helped be reading this article. It’s a text of advice which 
can help you.  Everything you can do if you don’t want 
to be addicted to the Internet is here. 
First you shouldn’t play more than 3 hours a day. Try to 
do something else. Another good idea is to get out with 
your friends instead of playing all day. Try to be with 
other people and talk. Don’t stay alone many hours. 
When you come home after school, rest and do your 
homework. After that you can play. You can also take up 
a hobby so hat you don’t have many time to play 
computer. You should make a deal with your parents 
too. If you had done your homework all week you could 
play more time at the weekend.
To sum up, try to communicate with people and follow 
these advice. Change now before it’s too late! Don’t be 
addicted as many others

Paraphrasing

Combining textual 

information

Creative blending 

between extracted 

information and 

lifeworld knowledge

B
e
ss

ie
 D

e
n

d
ri

n
o
s

5
/8

/2
0

1
9



From teaching to testing mediation
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When/for what reason does the average language user need to mediate?

What kind of mediation task does s/he usually need to perform?

What sort of communication needs does the mediation task cover?

What type of texts does s/he have to mediate?

What kind of mediation tasks does s/he usually need to perform?

What kind of knowledge, skills and strategies must the FL learner develop so as to be in a 
position to perform mediation tasks effectively?

What does the mediation process in different contexts entail? 

Is there a special FL pedagogy conducive to the development of mediation skills?
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Mediation-related research
• Testing linguistic mediation yielded useful data included in 

 the KPG Test Task Repository

 the KPG English Corpus 

• This wealth of information generated several projects, studies and 
academic publications. 

• Major research endeavours include: 
 the investigation of the hybrid formations on the basis of learner data 

 empirical investigation, through textual analysis, of learners’ task-
dependent mediation strategies at different levels of competence

• Calibration of mediation test tasks permitted inclusion of leveled 
mediation descriptors in the national FL curriculum (IFLC) B
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Cross-linguistic mediation publications
• Dendrinos, Bessie. 2006. Mediation in communication, 

language teaching and testing. Journal of Applied Linguistics, 
22, 9-35.

• Dendrinos Bessie. 2014.Testing and Teaching Mediation. 
Directions in Language Teaching and Testing. RCeL 
Publications (https://rcel2.enl.uoa.gr/directions/issue1_1f.htm)

• Stathopoulou, Maria (2015). Cross-Language Mediation in 
Foreign Language Teaching and Testing. Multilingual 
Matters.
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Mediation-related academic activity
• Included a mediation component in the Initial Teacher Training course 

offered by the Department of English, NKUA

• Have been offering through the RCeL professional development 
courses to Spanish foreign language teachers

• Organised an event through the ECSPM focusing on Multilingual 
challenges: mediating images, languages and language pedagogy 
http://ecspm.org/ecspm-events/conferences-symposia/multilingualism-mediation/
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Multilingualism as mediation

Multilingualism per se is a mediation system in itself
• sustaining
• mobilizing 
• reorganizing 
language user identities, relationships and possibilities for 
action and the relative values of languages. 
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and possibilities individuals and groups have to agency and participation.



Find out more?
Those interested in more about aspects of and research around the 
KPG exams:

 http://rcel.enl.uoa.gr/kpg

 E. Karavas & B. Mitsikopoulou (eds). Developments in Glocal
Language Testing: The Case of the Greek National Foreign 
Language Proficiency Exam. Oxford: Peter Lang, 2018
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